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[image: image5..pict][image: image6..pict]You are a teacher who has an English language learner (ELL) in your classroom!  If this is your first experience, it can feel overwhelming and confusing.  Not to worry! You are among thousands of teachers in Pennsylvania’s classrooms, working with more than 42,500 English language-learning students (speaking more than 175 different languages!) who have Limited English Proficiency (LEP). 

That spells - DIVERSITY! 

[image: image7..pict]This manual is designed to help answer some of your initial questions and provide some basic guidelines as you begin your classroom journey with your ELL student.  There is a full range of information, from the mandates that place these students in our classrooms, to advice and suggestions for accommodations and adaptations for instruction and assessment.
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You are now a part of a new and growing educational trend that joins uniquely diverse students together with talented, imaginative and resourceful classroom professionals all over the world.  Again, WELCOME! 
[image: image9..pict] English as a Second Language 

        (ESL!)Acronyms

Here are a few acronyms that will help you understand this

particular educational lingo . . .
BE - Bilingual education

*BICS - Basic interpersonal communication skills.  These are your ELL’s social language skills,

the ones you hear when they are asking about today’s lunch or Friday night’s football scores. 

AVERAGE LENGTH OF TIME TO PROFICIENY = 1 – 3 YEARS.  BE PATIENT!!!

*CALP - Cognitive academic language proficiency.  This is the vocabulary, language structure

and language purpose that is needed and utilized in academic venues for learning in 

the classroom. AVERAGE LENGTH OF TIME TO PROFICIENCY = 5 – 7 YEARS.  BE PATIENT!!!

CLD - Cultural and linguistic diversity 

DBE - Developmental bilingual education 

EIEA - Emergency Immigrant Education Assistance 

EFL - English as a foreign language 

ELL - English language learner 

ESL - English as a second language 

ESOL - English for speakers of other languages 

FLES - Foreign language in elementary schools 

HLS - Home language survey 

HILT - High intensity language training 

IEP - Intensive English program 

L1, L2 - First language, second language 

Lau - Lau v. Nichols Supreme Court decision 

LCD - Linguistically and culturally diverse 

LEP - Limited English proficient or limited English proficiency 

LM - Language minority 

MEP - Migrant education program 

NEP - Non-English proficient 

NES - Non-English speaking 

NNS - Non-native speaker  Assessment 

PHLOTE - Primary home language other than English   

SLA - Second language acquisition 

SNS - Spanish for native speakers 

SSL - Spanish as a second language 

TBE - Transitional bilingual education 

TESOL - Teachers of English to speakers of languages   TOEFL- Test of English as A FL
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Why are ELL students, even those who have no English proficiency at all, in our classrooms?  Wouldn’t they be better served in a special classroom or group?  

[image: image12..pict]While it might seem easier to segregate ELLs, these students have much to gain from being in an all-English environment.  Your classroom, regardless of its subject matter or student make-up, provides constant exposure to the all-important English language components (social and academic) that English language learners need most for language learning.

The primary reasons for their inclusion, however, are the government mandates that establish and guide the education for these diverse students.  

[image: image13..pict]The U.S. Office of Civil Rights (Civil Rights Act of 1964, Title VI) along with Supreme Court Decisions (Castaneda v. Pickard, 648 F .2d 989 [1981]; Lau v. Nichols, 441 U.S. 563 [1974]; Plyler v. Doe, 457 U.S. 202 [1982]) and Pennsylvania’s own Curriculum Regulations (Title 22, Chapter 4, Section 4.26) require that the school districts and charter schools provide a program

for every student who is limited English proficient (LEP) whose first language is not English.  Pennsylvania’s Curriculum Regulations state:
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[image: image15..pict]"Every school district shall provide a program for each student whose dominant language is not English for the purpose of facilitating the student's achievement of English proficiency and the academic standards under § 4.12 (relating to academic standards). Programs under this section shall include appropriate bilingual-bicultural or English as a second language (ESL) instruction."

The Pennsylvania Department of Education (PDE) issued a Basic Education Circular (BEC 22PaCode S 04.26 7/1/2001), “Educating Students With Limited English Proficiency (LEP) and English Language Learners (ELL)” to provide guidance and groundwork for school districts as the planned program and procedures for ESL students. 

Most importantly, without basic instruction in English, and appropriate support services, these students are at risk of losing the educational opportunities provided to all students.   

English language learners come in all shapes and sizes, just like the “regular” students who enter our classrooms.  And they are just as unique and remarkable, maybe even more so.  The remarkable trait for all of them is that they come to you with a wealth of information about their home language and culture.


Welcoming your ELL into the classroom can be fun and informative, but it will require time and effort. Your basic concerns will be making your student feel welcome and establishing communication, no easy feat if you don’t share the same language!  Here are some tips that will help smooth the way . . ..

IN THE HOME CLASSROOM

Learn how to pronounce your student’s name - it might be challenging, but think how they feel!

Select a peer partner of the same sex to sit with them and accompany them until they are comfortable and have established friendships and routines of their own. (A series of partners can be a good arrangement.)  A peer partner should be warm, welcoming, versatile and nonjudgmental – they don’t have to be your highest academic achiever, but they should be the “nicest kid” of the bunch.


Label as many classroom items as possible in both the student’s first language and in English . . . yes, even the walls and doorknobs, if you can manage it.  (Major online search engines have multi-language capabilities, which work well for single word translations.)

Provide comprehensible schedules and maps (if necessary) so that they will be able to learn and anticipate what their daily school routine will entail.

Seat your new ELL student close to your desk and next to their peer partner.  Your close proximity provides a sense of security and control in an environment that can seem chaotic and upsetting.

Learn a few words and phrases in your ELL’s home language – it will be an interesting experience for you - in reverse!

Hang up a map of your ELL’s home country or city for the entire class to enjoy. If your ELL is able, have them share any information with classmates, even if it’s just pointing and smiling at familiar places. 


Feature your new ELL student on a bulletin board display or other highly visible area.  If your ELL is able, invite them to share their bulletin board information with others as often as possible – this is a good way to help your ELL establish some early language production confidence.

Familiarize yourself with your ELL’s home culture and educational system.  There are several sources available through the Internet www.culturegrams.com; www.culturelink.org; http://cyberschoolbus.un.org are just a few examples of informative sites. 


CULTUREGRAMS is an online service (web-address listed above) provided by C.A.I.U. # 15 (Username = caiu13; Password = cgrams) that provides the most up-to-date information on hundreds of nations and cultures worldwide.


TransACT is another online service (www.transact.com) provided by C.A.I.U. # 15 (PDE) that will provide translation for your important papers, such as health and lunch forms, permission slips, etc. which will help with communication (Username and Password available from the district ESL coordinator).  
IN THE INSTRUCTIONAL CLASSROOM
Seat your ELL student as close to your 




instructional areas as possible 



(changing seats for better visibility, 


access to information, etc., during 



instructional time is perfectly fine).

Select a peer partner of the same sex to sit 



with them during class. A peer 



partner should be warm, 





welcoming, versatile and 




nonjudgmental – they don’t have 



to be your highest academic 




achiever, but they should be the 



“nicest kid” of the bunch. 

Connect to any prior knowledge your ELL 



may have using a variety of 




strategies that match your ELL’s 



language proficiency and academic 



skills.


Use graphic organizers to provide visual 



connections to your content.

Provide as many visuals and manipulatives as possible during 





instructional time.  Students 




without verbal comprehension 



require significant demonstrative 



input via pictures and 





manipulatives – whatever makes 



the essential question and its 




“answers” clear and 





understandable. 
 Provide a preview of upcoming content in a 



comprehensible format – e.g., 



sequenced pictures, basic outlines, 



peer “reporting,” etc. –that 




matches your ELL’s language 




proficiency level.

Pre-teach vocabulary using a variety of 




methods on levels commensurate 



with your 
ELL’s language 




proficiency. 

Use grouping techniques that reduce the 




anxiety of your ELL as much as 



possible. It may take some time for 


you to gauge which cooperative 



learning group(s) work best on a 



social and academic level for your 



ELL.


Model skills and provide guided practice so 



that your ELL will be prepared for 



authentic tasks.
Provide sufficient and meaningful review  



that reinforces the content 




in the way it was presented and 


prepares your ELL for meaningful 



assessment.
Use alternative assessment methods to 




evaluate your ELL’s 






comprehension/progress 
in 




your content area.  Frequent  




(sometimes daily) assessment is 



best for both teacher and student. 

Become familiar with appropriate 
expectations at every level of 
your instruction, from lesson prep 
through assessment. You are an 
expert at reaching ALL your 
students every step of the way, 
especially your ELL student.


Cultural Information
The overriding factor when working with your ELL students is their home culture – it will influence and color everything about them, from how they enter your classroom to what they will eat for lunch.  Being aware is being informed!  Here are just a few things to consider . . . 

PERSONAL HISTORY       

PERSONAL SPACE
  



EDUCATIONAL EXPERIENCE
    

FAMILY CONNECTION      
 RELIGION           FOOD    


PERSONAL HYGIENE         SOCIETAL ROLES     

FINANCES, and more . . .. 

Here are some real-life examples . . . 

· Your Honduran 5th grader is falling asleep every day before lunch (she stays up until after her family has finished their evening meal at 11:30 p.m. because she must help clean up).

· Your Kindergartener from southeast China wears seven (yes, 7!) layers of pants and shirts everyday because his parents do not turn on their heat (they’ve never had central heat, don’t know what it is or how to use it).

· Your Pakistani first grader’s father refuses to meet with the teachers, principal, etc., at the school (he feels that only men have the right to make decisions, have a job, earn money or even leave the house, and he states that very clearly).

· Your 11th Grade Gujariti (India) student bathes/showers only once weekly on Friday evenings and has never heard of antiperspirant (it is considered frivolous and wasteful).

· Your Puerto Rican 9th grader is failing academic subjects. She leaves class on a Friday and doesn’t reappear for two months (she’s been in San Juan vacationing with her grandmother).

· Your Bosnian 11th Grader has severe stomach spasms that put her to the floor in pain. She hasn’t eaten since 5:00 a.m., and she won’t be allowed to eat or drink (even water) until the sun sets that night (it’s the holy month of Ramadan and fasting is mandatory).

· Your Slovenian 12th Grader is hysterical about gym class because she will have to participate in swimming class this week or fail the course (she cannot use modern protection because of religious rules and laws).

· Your Senior from FuZhou, China, breaks his ankle playing basketball for the high school team, but his father refuses him medical treatment.  Two days later his father takes him to New York City where he is treated (he is offered herbs, a bamboo splint and strips of cloth to wrap his ankle).
· Your 11th Grade Vietnamese student quietly refuses to sit down at her desk because you have been leaning against the desk top while working with another student (it is considered extremely vulgar and offensive to sit anywhere except in a seat/seating area).
· Your Ukrainian first grader, an excellent and delightful student, is weepy and exhausted day after day for more than a week (her mother is a “mail-order bride” who is being threatened with deportation).
There are several websites that provide information about hundreds of countries and cultures. Mentioned before (In the Instructional Classroom), CultureGrams (www.culturegrams.com) is an excellent online resource that will provide up-to-date information on hundreds of countries and cultures around the world on a variety of topics (government, religion, economic, educational, dating/marriage, etc.).  Username = caiu13 Password = cgrams.  CultureGrams can also guide you toward more sources of reliable information.  

Also, The Library of Congress Global Gateway: World Culture and Resources (http://international.loc.gov/intldl/intldlhome/html), “Portals to the World” link will lead you to facts and figures about hundreds of countries around the world.

There are hundreds of online addresses to share, but the best source for cultural information is your ELL student!  If your ELL has sufficient English language proficiency, allow him to be his own cultural expert.  With family support, your ELL can be the most valuable resource for cross-cultural information sharing.



   Now that your ELL is here, what will he or

she be able to do?  And how can you work 

with those English language skills?

If everything is on schedule, your ELL has 

been evaluated by a standardized test (either 

the Woodcock-Muñoz Language Survey or the 

WIDA W-APT test).  Both tests provide a 

language proficiency level for your English 

language learner:




Level 1 = Negligible (Non-Speaker)




Level 2 = Entering (Beginner)




Level 3 = Developing (Advanced Beginner)




Level 4 = Expanding (Intermediate)





Level 5 = Bridging (Advanced)




Level 6 = Reaching (Advanced)

Your ELL’s English language proficiency level will help you understand what your student might be able to comprehend, and what tasks they might be able to perform.  The following pages provide BEHAVIOR and CAN-DO DESCRIPTORS that give educational professionals model performance indicators for their ELLs.  The descriptors are derived from standards developed by TESOL for language acquisition (these standards are presented directly after the CAN-DO DESCRIPTORS).  Please remember that the DESCRIPTORS provide general IDEAS of what they are capable of – it is NOT a list of skills that are already in place for all students at that level.
Here are ELL classroom behaviors/activities that the majority of ELLs at these language level proficiencies may produce.  

	ELL Academic Behavior Descriptors

	Negligible 

Level 1
	Entering

Level 2
	Developing

Level 3
	Expanding

Level 4
	Bridging

Level 5
	6

	-Remains silent for long period(s)

-Attempts to 

imitate speech

-Learns exclusively through observation, TPR activity, etc., not language 

-Uses body language to communicate
	-Uses single word(s)/phrase(s) for oral speech

-Comprehension greater than output

(verbal/written)

-Uses PK for all learning(language and cultural)

-May not produce any written language
	-Increasing oral production using present tense verbs, omitting words, etc.

-Starting to apply language skills for higher order thinking tasks

-BICS is better than CALP

-Print tasks remain difficult

 
	-Increasing production (oral/written) with complex structures and increased vocabulary

-Understands classroom directions/discussions with little difficulty

-Still confused by some idioms/local expressions

-BICS and CALP are at about the same proficiency
	-Language production has few errors in any category

-Handles higher order thinking tasks with little support

-Has a grade level grasp of grammar system

-Is able to initiate communication, self-correct, lead group 
	

	ELL Capabilities

	-Observing

-Pointing

-Matching

-Selecting/Circling

-Arranging

-Imitating

-Chanting


	-Choosing

-Acting out

-Naming/Labeling

-Drawing

-Ordering or

-Sequencing

-Organizing


	-Recalling

-Retelling

-Defining

-Describing

-Comparing

-Mapping

-Concluding
	-Questioning

-Summarizing

-Restating

-Listing

-Interpreting

-Composing

-Recording

-Reporting

-Planning
	-Analyzing

-Creating

-Defending

-Generalizing

-Justifying

-Assessing

-Inferring

-Estimating

-Judging
	


Please remember - not all of these are applicable to every student identified at that level.

Here ELL strategies and activities that classroom/content-area teachers can use with the majority of ELLs at these language level proficiencies.  

	Classroom/Content-Area Teaching Strategies and Activities for ELLs

	Negligible 

Level 1
	Entering

Level 2
	Developing

Level 3
	Expanding

Level 4
	Bridging

Level 5
	6

	-TPR

-Non-verbal role play

-Hands-on projects

-Choral/Echo readings

-Pre-recorded stories

-Author’s chair

-Flannel board

-Labels

-Word banks
	-Language Experience Approach

-Cloze

-Think-Pair-Share

-Rhymes, chants, songs, games

-Repetitive, patterned, predic-table read alouds

-Reading charts
	-Verbal role play

-Reciting simple language 

-Comparing and con-

trasting

-Silent reading

-Group discussions

-Retelling 

-Process writing

-Constructing dia-

grams for comprehension 
	- Sequencing

-Quick writes

-Instructional conversations

-Dialogue journals

-Constructing diagrams 

-Think Alouds

-Evaluating

-Problem solving
	-Predicting

-Summarizing

-Analyzing charts, graphs, diagrams

-Debating

-Self-Monitoring

-Supporting

-Elaborating
	


Please - not all of these are applicable to every student identified at that level. 


What Can My English Language Learner Do??






Your English language learner (ELL) might be able to:

	Language Domain
	Level 1
Entering
	Level 2
Beginning
	Level 3
Developing
	Level 4
Expanding
	Level 5
Bridging
	Level 6- Reaching

	Listening
	Point to stated pictures, words, phrases

Follow one-step oral directions

Match oral statements to objects, figures, or illustrations


	Sort pictures, objects according to oral instructions

Follow two-step oral directions 

Match information from oral descriptions to objects, illustrations
	Locate, select, order information from oral descriptions

Follow multi-step oral directions

Categorize or sequence oral information using pictures, objects
	Compare and contrast functions or relationships from oral information

Analyze and apply oral information 

Identify cause and effect from oral discourse
	Draw conclusions or infer from oral information

Construct models based on oral discourse

Make connections between ideas based on oral discourse 


	

	Speaking
	Name objects, people, pictures

Answer wh- (who, what, when) or choice questions
	Ask wh- or choice questions

Describe pictures, events, objects, people

Restate facts or statements
	Formulate hypotheses, make predictions

Describe processes, procedures

Retell stories or events
	Discuss stories, issues, concepts

Give speeches, oral reports

Offer creative solutions to issues, problems

	Engage in debates

Explain phenomena, give examples, and justify responses

Express and defend points of view


	

	
	Level 1
Entering
	Level 2
Beginning
	Level 3
Developing
	Level 4
Expanding
	Level 5
Bridging
	Level 6

Reaching

	Reading
	Match icons and symbols to words, phrases or environmental print

Identify concepts about print and text features


	Locate and classify information

Identify facts and explicit facts and explicit messages

Select language patterns associated with facts


	Sequencing pictures, events, processes

Identify main ideas

Use context clues to determine meaning of words
	Interpret information or data

Find details that support main ideas

Identify word families, figures of speech
	Conduct research to glean information from multiple sources

Draw conclusions from explicit and implicit text
	Level 6- Reaching

	Writing
	Label objects, pictures, diagrams

Draw response to oral directions

Produce icons, symbols, words, phrases to convey messages
	Make lists

Produce drawings, phrases, short sentences notes

Give information requested from oral or written directions
	Produce bare-bones expository or narrative texts

Compare/contrast information

Describe events, people, processes, procedures
	Summarize information from graphics or notes

Edit and revise writing

Create original ideas or detailed responses


	Apply information to new contexts

React to multiple genres and discourses

Author multiple forms of writing
	


A students’ cognitive development due to age, grade level, diversity of educational experiences, and diagnosed learning disabilities (if applicable), should always be considered in using this information.


TESOL ESL GOALS AND STANDARDS

Goal 1: To use English to communicate in social settings

Standard 1: Students will use English to 
participate in 
social interactions.


Standard 2: Students will interact in, through, and with 
spoken and written English for personal expression and 

enjoyment.


Standard 3: Students will use learning strategies to extend 
their communicative competence.

Goal 2: To use English to achieve academically in all 
     
  
     content areas

Standard 1: Students will use English to interact in the 
classroom.


Standard 2: Students will use English to obtain, process, 
construct, and provide subject matter information in 
spoken and written form.


Standard 3: Students will use appropriate learning 
strategies to construct and apply academic knowledge.

Goal 3: To use English in socially and culturally 
       

 
      appropriate ways

Standard 1: Students will use the appropriate language 
variety, register, and genre according to audience, 
purpose, and setting.


Standard 2: Students will use nonverbal 
communication 
appropriate to audience, purpose, and setting.


Standard 3:  Students will use appropriate learning strategies to extend their sociolinguistic and socio-cultural competence. 



You’ve provided your ELL with hands-on, 


accommodated, explicit instruction in your content-


area.  Now it’s time for assessments. How will you 


evaluate your ELL?  


Most ELL students perform best when they are evaluated with the same strategies and methods that were used for instruction.  For example, if 


they completed an illustrated diagram of the water cycle, that same task would be a more accurate measure of their competence than a written explanation of what the cycle entails.


There are many alternative assessments that might 


measure your ELL’s progress. Portfolios, long-range projects, checklists – any “test” that considers your ELL’s language skill levels – will give you the most accurate measurement of mastery.  


For the best results select your assessment tool 


when you plan your lesson. This helps to insure that your instruction matches the type of assessment you’ll need to measure growth and mastery.


However, using the class’s paper and pencil 


assessment can be a successful measure of 


competence, if adaptations are made with your ELL’s English language proficiency in mind. 


Here are some adaptations and accommodations to 


consider . . .

· Use larger font (14 – 18 point) for easier reading

· Reduce the number of questions

· Allow extra time

· Allow bilingual (word-for-word) dictionaries

· Use word banks

· Provide explicit study guides

· Provide fewer answers for multiple-choice questions

· Allow oral answers in lieu of essay answers

· Allow illustration in lieu of written answers 

· Use portfolios

· Allow projects (timelines, demonstrations, models, etc.)

· Allow notes or open-book options

· Use rubrics for scoring

· Use small group testing

· Use simplified instructions or instructions in the native language

Assessment is often stressful, even for the best of students, and ELL students are no exception.  Their testing success begins with your explicit instruction and culminates by providing them the best assessment method to demonstrate their knowledge to you.



1 (The student registers with the 






school district. 

             









(



2 Parent/guardian completes the Home 
   


Language Survey (HLS).







                      

                                 (                                                                        

    . . . and if the student’s first language 

IS NOT English     =
3 ESL SERVICES!!!
          



YES!!!  English is one of the more difficult languages to learn as a second language. Here’s an example, using the little word, “up.”

This two-letter word has perhaps more meanings than any other two-letter word in the language.  It seems easy enough for us to understand, but . . . 


Why do we wake UP in the morning?

At a meeting, why does a topic come UP?

Why do we speak UP?

Why are the officers UP for election?

Why is it UP to the secretary to write UP a report?


Why do we read UP on a story in the paper that we pick UP to find out what is UP in the world?

Why do we make UP our minds to not give UP hope that something good will turn UP?

Why do we call UP our friends, brighten UP a room or polish UP the silver?

Why do we warm UP leftovers and clean UP the kitchen?


Why do we lock UP the house?

Why do guys fix UP an old car?


People stir UP trouble, line UP for tickets, work UP an appetite and think UP excuses!

To be dressed is one thing, but to be dressed UP is something special!

A drain must be opened UP because it is clogged UP!


We open UP a store in the morning, but we close it UP at night!

We say it is clouding UP when it threatens to rain.  Then we say it is clearing UP when the sun comes out!  And when it doesn’t rain, we say it is drying UP.

To be knowledgeable about the proper uses of UP, look UP the word in the dictionary.  In a desk-sized dictionary, UP takes UP almost a quarter page and definitions add UP to about thirty!

If you are UP to it, you might try building UP a list of the many ways UP is used.  It will take UP a lot of your time, but if you don’t give UP, you may wind UP with UP to a hundred more!

Well, I’ll just wrap it UP, because my time is UP and I’ll leave it UP to you to step UP and keep UP the good work by sharing this list that I made UP.  It might lift UP someone’s sagging spirits!


Oh, put UP or shut UP, you say?!

· Speak distinctly, clearly, simply - avoid Slang!
· Learn how to pronounce your student's name - in their language!

· Communicate without language - be creative!
· Make your student feel welcome . . . with smiles, peer "leaders," moral support - walk a mile in their shoes!

· How you learned your first language . . . naturally!
· That it may take your English Language Learner five to seven years to read and write using English.

· To go from concrete to abstract when you teach.

· To ask your ELLs about their culture . . . They have things to share! [image: image1.png]
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